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Section I: Feeder Programs

Vertical Alignment

Drill 1: The All-Texas Program

Texas Social Studies

Program

\ Y '

Primary / Elementary/ Middke
Elementary School / Jr. High

Grade 5: US Word
History Geography
Grade 6:

Contemp orary World
World Societies History

Grade 7: US History
Texas History (1877 -
Present

High School

Grade 1:
Home, School,
& Community

Grade 2:
Community,
State, &
Nation

Grade 3:
Communities:
Past and
Present

-
Grade 8: US Government

Grade 4:

Texas in the History (12) &
Western (Colonization - Economics
Hemisphere Reconstruction) (1/2)

Electives

1) Connect the grades / courses Sociology

that should be working together
according to their content?

Independent
Studies

Psychology

AP Courses/

2) At what level will social studies Dual Credit

students have acquired most of
their skills?
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Drill 2: Who’s doing what?

Coaching is a team effort! You need to be familiar not only with what you are
responsible for but also what assignments have been given to others on the coaching
staff. Fill the in blanks of the people you need to be working with the most to
ensure the social studies program can and is communicating with each other. (If
you teach more than on class, select just one to go in the “YOU” blank.)

(Two levels below you)

name subject

(One level below you)

name subject

YOU Subject

(One above you)

name subject

(Two above you)

name subject

When can I find time to contact them?

What information do I need from them to help me create lesson plans
that build through the grade levels?

What information can I give them to help them understand what I am
doing in my classroom?
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Drill 3: What’s going on down there?
Pull out the Social Studies TEKS. Fill in the table below to identify the common
concepts/ content/ themes that you will also cover in your class.

Example:
Your Subject: One Below: Two Below:
Amer. History Texas History. Contemporary World
Societies
Civil War: Individuals and | Civil War: Causes (Concept of Civil War)

events

Countries that have had
a Civil War

Factors that led to
Industrialization

Texas is interdependent
on the world market

Factors of Production

Development of arts &
cultural activities that reflect
the times.

Identify Spanish cultural
heritage

Explain the relationship
between art and society

Your Subject

One Below

Two Below
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Drill 4: Making Progress in Skills

What skills should the students possess as they advance from the various grade clusters.
Use the TEKS and/or Chartitas to create a list of skills, but do not be confined to the
TEKS.

Pre-K — Grade 2:

Apply & Organize Acquiring
Information Information
Evaluating . Techonolgy
information Skllls r applications —
Analyzing Expressing yourself:
Information Oral, Written, Visual
Apply & Organize Acquiri.ng
Information Information
Evaluating . Techonolgy
information Skllls r applications —
Analyzing Expressing yourself:
Information Oral, Written, Visual

ey
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Grade 6-8:

o

Apply & Organize Acquiring
Information Information

Evaluating . Techonolgy
[~ information Skllls F applications —

Analyzing Expressing yourself:
Information Oral, Written, Visual

ey

Grades 9-12:

o

Apply & Organize Acquiring
Information Information

Evaluating . I Techonolgy
[~ information Skllls applications

Analyzing Expressing yourself:
Information Oral, Written, Visual

RN
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Section II: Scouting Report

Data Driven Analysis

Drill 1: Program Information (TAKS Objectives and Blueprints)

e Objective 1: The student will demonstrate an understanding of
issues and events in U.S. History.

e Objective 2: The student will demonstrate an understanding of
geographic influences on historical issues and events.

e Objective 3: The student will demonstrate an understanding of
economic and social influences on historical issues and events.

e Objective 4: The student will demonstrate an understanding of
political influences on historical issues and events.

o Objective 5: The student will use critical-thinking skills to analyze
social studies information.

The following information will combined from the TAKS Informational
Booklets and the TAKS Blueprints.

TAKS Assessment in Social Studies (Grade 8,10, 11 Exit)
Student Expectation (SE) per TAKS Objective

TAKS Gr. 8 TAKS Glrt'efn?ggs Gr. 10 Grftelr?lsTliIr(S Gr. 11 TAKS | Gr. 11 TAKS
Ob_] eCtive SE Obj. TAKS SE Obj. SE Items per Obj.
1 24 13 4% 7 17 13
2 6 6 6 12 9 9
3 14 9 3 7 17 13
4 16 12 8* 12 13 9
5 5 8 7 12 7 11
65 48 28 50 63* 55
Questions Questions Questions
*16 Gr. 8,
* Gr. 8 SE WG, & WH
SE.s

Based on the above table, what do see that changes your perspective on how you have
been teaching Social Studies in Texas?
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Drill 2: Our Scouting Report: Gathering our information.

Grade 8
TAKS SS Objective

State (2003-05)

Your School/

Your School/

Your School/

District District District (2004)
03 | 04 | 05 (2003) (2004)
1. Historical Influences 63 | 65 | 68
2. Geographic Influences 68 | 71 69
3. Social & Econ. Influences 69 | 76 | 71
4. Political Influences 63 | 67 | 67
5. Critical Thinking Skills 71 | 74 | 75
Panel Rec. Score | 77 | 81 | 85

Grade 10
TAKS SS Objective

State (2003-05)

Your School/

Your School/

Your School/

District District (2004) District (2005)
‘03 | ‘04 | ‘05 (2003)
1. Historical Influences 60 | 65 | 66
2. Geographic Influences 73 | 78 79
3. Social & Econ. Influences 74 | 79 | 78
4. Political Influences 60 | 67 | 68
5. Critical Thinking Skills 73 | 76 | 80
Panel Rec. Score | 71 80 &4

Grade 11 (Exit Level)
TAKS SS Objective

State (2003-05)

Your School/

Your School/

Your School/

District District (2004) | District (2005)
‘03 | ‘04 | 05 | (2009
1. Historical Influences 57 | 63 | 69
2. Geographic Influences 66 | 75 | 78
3. Social & Econ. Influences 66 75 75
4. Political influences 65 | 76 | 75
5. Critical Thinking Skills 71 | 82 | 82
Score | 78 | 91 | 91
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Drill 2: Reading the Report

Answer the following questions based on the test score (pick the test most closely
connected to your teaching assignment).

1) Rank the objectives from highest to lowest:

2) How did your school compare to the state scores?

3) What trends do you see from looking at the different grade levels three scores

for a given year? (Program Question)

4) If were the lowest of your scores, what changes would

you make to your teaching Strategies, Curriculum, and Scope and Sequence?

6) How do your “Commended Performance” scores for your students relate to the

number of “A” given in your class?

Equipment Check! Who keeps this data so that you can
have access to it in the years to come? Does your
department set aside time to evaluate the data from
the test?
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Drill 3: Slow motion on the game film! Item Analysis

This is an example of how you can organize test data (TAKS or Benchmark) into a format that forces you as the teacher to closely
evaluate the information, reach an understanding as to the students’ performance, and plan to overcome the issue in the future.

11

TAKS | TestItem Student % of Student Choosing Each Answer Error Analysis Instructional Intervention
Objective | Number Expectation Plan
Number _
Content | Context | Complexity | Crossover
A/F B/G C/H D/J
3 % Gr#%/903 8 . 1 SA 1 3 45 * 29 1 3 \/ Vocabulary Bulldlng
’ N Variety of Assessment
sex | G803 1 g 30p 10 | e1* | 12 | 17 Y
#21 forms

** These test items on located on the following page.

Content Error = “I didn’t teach that.”

Context Error = “I didn’t think they would test it that way.”
Complexity Error = “I taught it at a different level

than it was tested.”

Crossover Error = “I taught it the way it was tested, but the
students had a different reason for missing it.”

©2005 Education Service Center Region VI

o < 20% of the student selected the wrong answer
(Misconception - not guessing)

o > 75% Instructional Problem

o Equal Percent selected 2-3 different answers
(Students probably guessing)

1 No Clear Pattern of Error
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Use the cartoon and your knowledge of social studies to answer the fellowing question.

Weaknessas of the Arlicles of

Use the diagram and your knowledge of social studies to answer the following question,

Conlederation \

Diasira Tor a slrang naticnal gavermmeant

¥

YT T /
PHREAKLE | 1) Shays's Rabellion

I TR

21 Which of these wonld complete the diagram?
29 This cartoon represents the point of view of which reform movement?

A Alien and Sedition Acts

A Child labor

B Temperance B U5, Constitution
¢ Abolition C Magns (larta

D' Women's rights

I Declaration of Independence

©2005 Education Service Center Region VI. All Rights Reserved.
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Drill 4: How did I coach these skills?

Chose the Student Expectations for one Objective:

1.

What prior content knowledge appears to be missing and must be taught before

instruction?

What SE are not mastered by most students and must be taught explicitly?

What SE’s must be reviewed and maintained?

What SE’s were mastered by most students? What must the teacher do for
students not meeting the expected level of mastery for these SE’s?

. How can we address the needs of the student who fail to master most SE’s?

©2005 Education Service Center Region VI. All Rights Reserved.
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Section III: The Players

Differentiation, Multicultural Issues, and Multiple Intelligences

Every coach knows that each player is unique in their own way and has different levels
of abilities before you even begin their training. Coaches must quickly learn which
players already know the material/skill, who will need extra work, and who has interest
that this skill will not apply.

Differentiation:

That which recognizes a common body of knowledge and skills for students to master (equity)
but takes varying routes for each student to gain mastery of the intended curriculum in an
optimal manner.

, CE—

Through a

; range of
Teachers Accordmg st g r 1
can by Process to the ns I'UClel’la
differentiate Student's an
management

strategies
Product Leaming L
Profile

Drill 1: Who should practice what drills?

Pick any TEKS form the history strand or topic you currently cover. Consider how this
material could be “tiered” according to the content, instructional, product.

Option 1 Option 2 Option 3

Content

Process

Product
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with

Key Concepts to Teaching

Differentiation.

In differentiated instruction, ascertaining
the student's prior mastery of
knowledge, understandings, and skills to
a unit of instructions, subject of course.
"how well astudent knowledge,
understandings and skills match a topic
of task.

A strategy for differentiatinginstruction
that provided the support needed for a
student to succeed in challenging work;
planning student work and presenting

materials from the simple to the
complex in such a way as to build
student mastery and confidence.

A strategy for differentiatinginstruction
that provides for students tobe a part of
many different groups based on the mach

of the task to the student readiness,
interest, or learning profile.

Pre-
—
Assessment

15

Any method, strategy, or process used
to determine a student's current level of
readiness or interest which allows the
teacher to meet the students "where they

n

are.

Tiered
Instruction

Strategy for differentiating instruction that
provided for the use of varied levels of
activities to ensure that students explore
ideas at a level that builds on their prior

knowledge and prompts continued gowth

Anchoring
Activities

A strategy for differentiatinginstruction
that provided for meaningful ongoing
activities to which students automatically
move when they have completed an
assigned task; can occur throughout a unit,
a sixweek, or longer.

Flexible

Grouping

Strategy for differentiating instruction
that provides for collections of material
that learners use to explore topics or
practice skills (tasks can be adjusted to
readiness, interest, or learning profile)

Conpacting  )—==

Learning

A strategy for differentiatinginstruction
that provides a 3-step process which a)
assesses what a student knows; b) plans
for learning what is not known, and c)
plans for free-time to be spent in
enrichment or accelerated study.

Stations

Drill 2: New Dirills for Different Types of Students

Rethink an old lesson plan with two of the ideas listed above.

Lesson Topic

Differentiation
Idea#1

Differentiation
Idea#2

©2005 Education Service Center Region VI. All Rights Reserved.
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Multiculturalism

Speaking lowder doesn’t really help.”

Six Dimensions of Multicultural Teaching®

Tailor instruction.
Adapt teaching styles;
help student adapt

Equitable. valid.
reliable, diagnostic,
prescriptive,

learning sty les

Know oneself;
examine assumption
biases, stereotypes;

Philosophy of helpful.

teaching diverse Instruction
students.

Assessment

Educator

Six Dimensions of
Multicultural
Teaching

Family

N

Curriculum

i

Student with families; seek
v to understand and

Join partnerships
Curriculum of
inclusion;

M ulticulturalism

respect cultural
values beliefs,
norms, & traditions.

Know and listen to
students; recognize and
accept differences (e.g.. in

integrated throughout
materials, philosophy,

Is, and objecti
goals, anc ohjectives learning sty les, strengths

and weaknesses, cultural
background, etc.

" Ford, Donna. “Six Dimension of Multicultural Teaching.” Ohio State University.
http://education.osu.edu/dyford/Pages/multicultural teaching.htm
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English Language
Learners

A

BICS CALP

Basic Cognitive
Interpersonal Academic
Communication Language
Skills Proficiency
Academic Language
Social/ Conversational used to develop higher
Langnage: Research order thinking skills.
indicates that students Research indicates that
take 1-3 years to acquire it takes students from
functional social 3-7 or more years to
langnage skills acquire such academic
langnage skills.

Lesson Design Direct Teaching
Good beginning Dynamic; Vivid; Artful
Dynamic direct teaching Rich with visuals and examples

Procession activities Focus on academic vocabulary

Reflection Ve ~
Sheltered
Instruction
A\
Students process the Literacy Issues:

content Textbook management tools

Collaborative activities Writing across the curriculum
Think Time through process writing
Visual representation of the content Alternative sources of print
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Ten Things the Mainstream Teacher Can Do Today To
Improve Instruction for ELL Students

These tips were adapted from the Help! They Don’t Speak English Starter Kit for
Primary Teachers (1998) (developed by the Region IV and Region XIV
Comprehensive Centers, the Center for Applied Linguistics, and ESCORT, a national
resource center dedicated to improving the educational opportunities for migrant
children) and from Integrating Language and Content Instruction: Strategies and
Techniques (1991) by Deborah Short of the Center for Applied Linguistics.

1. Enunciate clearly, but do not raise your voice. Add gestures, point
directly to objects, or draw pictures when appropriate.

2. Write clearly, legibly, and in print—many ELL students have
difficulty reading cursive.

3. Develop and maintain routines. Use clear and consistent signals for
classroom instructions.

4. Repeat information and review frequently. If a student does not
understand, try rephrasing or paraphrasing in shorter sentences and
simpler syntax. Check often for understanding, but do not ask "Do
you understand?" Instead, have students demonstrate their learning
in order to show comprehension.

5. Try to avoid idioms and slang words.
6. Present new information in the context of known information.

7. Announce the lesson’s objectives and activities, and list instructions
step-by-step.

8. Present information in a variety of ways.

9. Provide frequent summations of the salient points of a lesson, and
always emphasize key vocabulary words.

10.Recognize student success overtly and frequently. But, also be
aware that in some cultures overt, individual praise is considered
inappropriate and can therefore be embarrassing or confusing to the
student.

©2005 Education Service Center Region VI. All Rights Reserved.
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Drill 3: Making Changes

Use your highlighter to mark the items on the check list that you are currently doing for
your student.

Sheltered Instruction Checklist?

I. Designing Appropriate Lessons

a.

b.

Standards Alignment: Lesson are aligned with appropriate content-area standards
and language standards.

Assessment: The teacher devises assessment that will show that progress towards
the standards has taken place.

Teacher sets the stage for learning: all good lessons begins with an anticipatory
activity that taps student’s prior knowledge, fills in necessary blanks in student’s
background understanding, introduces key concepts, and activates student
curiosity.

Language demands are appropriate to the student fluency: Do teacher know
their audience? Are they informed of the English proficiency levels of their
students?

Key vocabulary is taught: It is vital to keep the list of words to a manageable
length (7-10 words). These words must be taught in context, not as isolated
dictionary items. Words should be selected with care, so that chosen vocabulary is
that which conveys the most essential concepts.

Making connections: Teacher relates lesson to previous learning ... and to
students’ lives whenever possible.

All languages modes: Lesson includes listening, speaking, reading, and writing.
Pre-Reading/ Pre-Writing: pre-reading: Activating prior knowledge/ teacher led
chapter scan/ turn the headings into guiding questions/ Text Quest scavenger hunt
of the chapter. Pre-writing: teacher models, writing processes are addressed.
Student reflect on their own learning: If teachers don’t devote a few minutes at
the end of the period to student reflection, they are missing a major opportunity for
the students to push the information into their memories.

Thematic instruction: When possible, teacher designs rich thematic units where
in the content is subsumed under a thematic banner.

Students are assessed, data is gathered, and further instruction is planned.

Il. Clarifying the Input — when you are the sage on the stage!

FEG 0 A0 O

Moderate speech rate

Clear enunciation

Limited use of idiomatic speech

Mini-lectures

Gestures and facial expressions

Visuals

Repetition and rephrasing

Modeling desired behavior, process or product.

Do you tell personal anecdotes connecting your life to the content? Yes!

? Kenfield, Kathleen. “Strategies for Success for Your English Learners.
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lll. Checking for Understanding

a.

Comprehension Checks: Just asking, “Do you understand?” is not enough.
Use better ways, such as having students turn to a predetermined partner to talk
about the learning, asking volunteers to paraphrase, asking student to complete
a learning log entry about the content.

Expansions (clarify student responses) : “What I hear you sayingis  ?
Variety of question types: Keep Bloom’s taxonomy in mind and lead student
to higher-order responses.

Equitable teacher-student interaction: While lecturing, does the teacher
scan the room, neglecting no lone? While students are doing seat work, does
the teacher circulate, offering help and encouragement to everyone.

Mastery of objective assessed in a variety of ways: Are your ELs afforded
alternative ways of expressing their understanding, such as through visual
means?

Inter-language errors: When the focus in on content, student’s
grammatically non-standard responses to teacher questions should not be
directly corrected. This does not mean that the teacher shouldn’t teach about
standard language.

Think Time: Allows student time to interact and discuss and think before
responding. Students need to engage in “content conversations” in order to
clarify their thinking and internalize content.

IV. Student-Centered Organization and Support.

a.

b.

f.

g.

Monitor student engagement: Does the teacher circulate and offer help and
encouragement to all or just a few?

Variety of grouping strategies: Are student seated in groups or is small-
group arrangement possible at any given moment? Are student
heterogeneously groups by gender, ethnicity, ability, and English Language
proficiency when ever possible?

Cooperative Activities: Much learning results from meaningful interaction
about the content. The research is clear: cooperative learning and peer
tutoring strategies are likely to result in increased English language
development, increased understanding of the content.

Hands-on activities: These include skits, simulation, and any experiential
opportunities that make the curriculum more real to the students.

Use of various modalities: Three modalities: visual, auditory, kinesthetic:
are they all present at logical times in the curriculum?

Personalization of the content: related to their own lives.

Use of native language support system.

Now that you have marked what you are doing to help your English Language
Learners, look at what you have not marked and decide how you may fit some of these
items into your teaching practices.
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Essential Components of a
Good Program for Your English
Learners

21

i-N

Native Langnage
Academic
Instruction and/
Sheltered ESL or Support
Instruction ¢
-
Daily, level specific, extra English
listening, speaking, reading, and The purpose of providing
A collection of technique writing jgst for .your English Learners. e?cademic instru'ctior} or support
. ESL is English language arts for in the students' native language
designed to make the core . . .
. English Leamers. It should be leveled is to make the curriculum
curriculum more understandable . . . .
. . by English proficiency level, not by maximally understandable until
for English learners, ideally for . . .
grade level. ESL is NOT a such times as the English
those who have reached
. . . . replacement for excellent sheltered Leamers can understand the
intermediate fluency in English. . . .
content teaching by the content area core content delivered in
teachers. English.
.

Drill 4: Have you MET the other Coaches?

What is your campus program concerning ESL, Sheltered Instruction, & Immigrant

students?

What is the current situation of the ELL students in your classes?

Who is the ESL teacher on our campus and how can they help you with your

instruction?
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Set the stage:
a great
beginning

Plan for reflection/
closure
Students think
about, talk about,
write about what
they've learned

Native

language
support

Your walls:

rich with

Student-student
interaction: Coop,

content info
and print

Teacher
delivery:
context-rich
(full of clues)

pairing, stand-up

Planning activities for content

conversations

Key
Vocabulary,
posted and

practiced in

context

Designing
Comprehensible

Opportunities to
process content,

Low anxiety active
boosts both Instruction for ELL manipulation of
language and information

Students

content

acquisition

direct
instruction and

Reading and
Writing

Many ways to learn
and to show you

practice of

Reading: text learnin
scaffolds, pre- Ag know: modalities
P strategies -
reading intelligences

activities,
student choice

Writing: abundant writing
about topics of interest!
pre-writing activities,
process approach,
minilessions, self-editing,
peer editing, note-taking,
learning logs

How will you
assess student
understanding?

Instructional support:

visiuals (pictures,

posters, transparecies)
videos, trade books,
realia, technology

oKathleen Kenfield, Ed.D.
P.0.Box 52013
Pacific Grove, CA 93950
Phone: 831-373-1575
Fax: 831-657-9242

Email: kkenfield@earthlink.net

Equipment Check! DO NOT think that every one
of your lesson plans must include differentiation
concepts and ideas every time! The best thing to
do is take an existing lesson that you are familiar
with and then see how you can adjust it to fit
differentiation ideas, multicultural strategies, and
address multiple intelligences. And be sure to
document the adjustments you are making.
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Howard Gardner’s Multiple Intelligences

Intelligence Type

Products

Verbal/Linguistic
This intelligence, which is related to
words and language — written and spoken
— dominates most Western educational
systems. (Language Arts-Based
Assessment Instruments)

Written essays

Vocabulary quizzes

Recall of verbal information
Audiocassette recordings
Poetry writing

Linguistic humor

Formal speech

Cognitive debates

Listening and reporting
Learning logs and journals

Logical-Mathematical
Often called scientific thinking, this
intelligence deals with inductive and
deductive thinking/reasoning, numbers
and the recognition of abstract patterns.
(Cognitive Patterns-Based Assessment
Instruments)

Cognitive organizers
Higher-order reasoning
Pattern games

Outlining

Logic and rationality exercises
Mental menus and formulas
Deductive reasoning
Inductive reasoning
Calculation processes

Logical analysis and critique

Visual/Spatial
This intelligence, which relies on the sense
of sight and being able to visualize an
object, includes the ability to create
internal mental images and pictures.
(Imaginable-Based Assessment
Instruments)

Murals and montages

Graphic representation and visual
illustrating

Visualization and imagination
Reading, understanding, and creating
maps

Flowcharts and graphs

Sculpting and building

Imaginary conversations

Mind mapping

Video recording and photography
Manipulative demonstrations

Musical/Rhythmic

This intelligence is based on the
recognition of tonal patterns, including
various environmental sounds, and on a
sensitivity to rhythm and beats.
(Auditory-Based Assessment Instruments)

Creating concept songs and raps
[lustrating with sound

Discerning rhythmic patterns
Composing music

Linking music and rhythm with concepts
orchestrating music

Creating percussion patterns

Analyzing musical structure
Reproducing musical and rhythmic
patterns

©2005 Education Service Center Region VI. All Rights Reserved.
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Intelligence Type

Products

Bodily/Kinesthetic
This intelligence is related to physical
movement and the knowings and wisdom
of the body, including the brain’s motor
cortex, which controls bodily motion.
(Performance-Based Assessment
Instruments)

Lab experiments

Dramatization

Original and classical dance
Charades and mimes impersonations
Invention projects

Physical exercise routines and games
Skill demonstrations

Illustrations using body language and
gestures

Interpersonal

This intelligence operates primarily
through person-to-person relationships and
communication. (Relational-Based
Assessment Instruments)

Group “jigsaws”

Explaining to or teaching another
“think-pair-share”

“round robin”

Giving and receiving feedback
Interviews, questionnaires, and people
searches

Empathic processing

Random group quizzes

Assess your teammates

Test, coach, and retest

Intrapersonal

This intelligence relates to inner states of
being, self-reflection, meta-cognition
(thinking about thinking), and awareness
of spiritual realities. (Psychological-
Based Assessment Instruments)

Autobiographical reporting

Personal application scenarios
Metacognitive surveys and questionnaires
Higher-order questions and answers
Concentration tests

Feelings, diaries and logs

Personal projection

Self-identification reporting

Personal history correlation

Personal priorities and goals

Naturalist

This intelligence deals with the
recognition, appreciation, and
understanding of the flora and fauna of the
natural world. (Environment-Based
Assessment Instruments)

Hands-on labs/demonstrations
Species/natural pattern classification
Nature encounters/ field trips
Nature observations

Care for plants and animals

Sensory stimulation exercises
Conservation practices

Archetypal pattern recognition
Natural world simulations
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Drill 5: Thinking about changing the practice schedule

“If all you have is a hanmer ~ everything looks Like a natl!”

The above statement means that if you are instructing all the students with the same
content, instructional strategy, and assessment, then you are “hammering” all these
“staples, screws, bolts, nuts, and nails” with little regard to their needs.

Use the following diagram to plan a differentiated lesson that addresses four of
intelligences listed in the preceding pages.

Intelligence Intelligence
Addressed Addressed

Differentiation
in regard to
Multiple
Intelligences

Intelligence

Intelligence
Addressed

Addressed

©2005 Education Service Center Region VI. All Rights Reserved.



26

Section IV: Game Plan

Curriculum

Drill 1: Your Opponent’s Plan and how it has changed for the 21°
Century.

Curriculum Bloom’s State Test

Taxonomy

TEKS TAKS

Evaluation

Synthesis
N Analysis

, /
EE'S \\\ Application ﬁ TAAS
\Comprehension
/ N\ Knowledge / /\

EE (Essential Elements), 1984 TEKS, 1998

TAAS, 1989 V TAKS, 2003

How has your opponent’s game plan changed from the EE &
TAAS to the TEKS & TAKS?

©2005 Education Service Center Region VI. All Rights Reserved.
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Drill 2: Rethinking Your Game Plan

Daka Driven
Curriculum
Decisions

Diiglrick
Curriculum

gued

Daka Analysis

Written
Curriculum

Scope and
Sequence!
Pacing Chart

Quality
Control of
Curriculum

Taught Tested
Curriculum Curriculum

Inik Plans

District!
Course
Azsessmenk

Classroom
Instruction

LInit Test -

2 [ ny Data Analysis
Data Analysis "Napy gt

1) Are you fulfilling all of the steps in the quality control of the
curriculum at your district?

2) If not, what areas of quality control are you weak in?

3) Does each of the steps flow from one to next in a logical way?

4) Who is in charge of this process (of curriculum alignment)?

5) Do you have a paper trail in order to prove that you have fulfilled

the curriculum requirements of the State in the age of
accountability?
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Drill 3: Each Position of the Offense = Strands of the TEKS

What are the major concepts / topics you are

rend Type to cover for each strand?
Discipline:
History To provide a link
to a time.
Discipline:
To provide a link
Geography to a place.
Economics Discipline
Government Discipline
Citizenship Theme
Discipline:
Anthropology,
Culture Sociology, &
Psychology
Science,
Technology, Theme
and Society
Social Studies Skills

Skills

Discipline Strands: These five strands represent the major disciplines of Social
Studies: History, Geography, Economics, Government (Political Science), and Cultural

studies.

Theme Strands: These two strands follow no chronological order but reoccur in many

units of study.

Skills Strand: This strand is carefully vertically aligned in the lower grades so that the
student should have the skills they need to do higher level work in High School.
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Drill 4: Understanding the Game: Concepts v. Topics

If all you teach in history is the facts of a given subject, then the study of history
becomes a set of unrelated people, places and ideas that lack any rhyme, reason or
relevance. The study of history is a never ending story of interlinked events, causes
and effects that lead to more causes and different effects, heroes and villains that share
common characteristics, and, most important, provide a path, not to the past, but to the
future [Sorry! No more sermons]. If the students do not see the concepts, then the facts
that have learned are jumbled into a pile in their heads and there grade depends more on
their ability to memorize than to understand and see relationships [Okay; maybe one
more sermon].

Teaching Concepts’®

Concept-based curriculum focuses on elements of the discipline that creates a
framework for categorizing topics/ facts, creates connections with other
disciplines, demands higher order thinking skills to ensure understanding, and is
relevant to the students.

Enduring
Understanding

Topic I
|FACTS I| FACTS I| FACTS I| FACTS I

Traditional curriculum focuses on the “topics” [like the “Civil War” and “Texas
Revolution”] and the facts that go with it, which leads to content overload,
isolated topics, lower order thinking skills, and a lack of relevancy for the
students.

3 Erickson, H. Lynn. Stirring the Head. Heart, and Soul: Redefining Curriculum and Instruction, 2"
Edition. Thousand Oaks, CA. Corwin Press, Inc. 2001. p. 224.
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Macro Concepts Examples:
Culture Government & Power
Civic Ideals People and Places Time and Change

Macro Concepts will provide guidance for the quarter or semester and link
with other disciplines.

Micro Concepts Examples:

Cc()%rll)f;izfcifn Traditions Leadership Resources
Order & Stability | Change / continuity Need / Wants Supply / Demand
Perspective Government Institutions Incentives
Identity Limits Customs Systems

Location/ place Environment Influence Barter
Role/ status Transportation Justice Exchange
Laws/ rules ResI;i)%ll;tisbi‘%i ties Freedom Markets

Interdependence Communication Equality Consumption

Power Order Citizenship Needs / wants
Common good Groups Policy Space / regions
Sample:

7.7: History. The student understands how individuals, events, and issues shaped the

history of Texas during the 20th Century.
(A): define the impact of boom and bust and trace the boom and bust cycle
of leading Texas industries throughout the 20th C. including farming, oil,
gas, cotton, cattle ranching, real estate, and banking.

Macro Concepts: Change, Leadership

Micro Concepts: Resources, Supply & Demand, Policy, Influence.

=g

@ Equipment check: The macro and micro concepts were randomly chosen
for use in this workbook. As a department, you should go through the
TEKS and decide what concepts you wish to use and link together through

the grade levels (Vertical Alignment).
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Drill 5: Organizing your year by Concepts:

Concept Tree: Grade 8

2.A: Why did the
Europeans colonize
North America?

24A: What groups
came to the US
and Why?

\—

Colonization

12.C: How did the

colonist and later
immigrants adapt and
modify the environment?

24B: How did the

conflicts between the
different cultures effect
urbanization?

Human
Migration

14B: What
economic factors
brought about rapid
urbanization

| Industrialization
and Urbanization

28A & B: How did
transportation systems
aid growth and
expansion in the US,
including the steamboat

6A: How did the
Northwest Ordinance
help the US expand?

Westward
Expansion

6BC: Define and describe
Manifest Destiny in political,
\economic. and social terms.

6D: Identify the growth of

11A: Locate and
the US on a map.

compare the various
regions of the US.

Human

What does 1) Urbanizat Rural To Gif
i i Human Possible rbanization: Rural To Cities
Migration Migration look Answers = 2) City to Sluburbs
Today like today? 3) lllegal Aliens

Concept Topic Facts

On a separate sheet of paper, chose a concept that you cover and create a similar
diagram as the above Concept Tree.

©2005 Education Service Center Region VI. All Rights Reserved.
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Organizing the Year around Concepts: Scope and Sequence

CMacrot Micro-Concepts | Topic Focus TEKS/
oncepts TAKS
Human Migration/ | Colonization, Leadership, Exploration and | 1AB, 2AB, 10
Geography of | Regions, Human/ Colonization Of | AB, I13AB, 16A, 21A,
North America | Environment relationship America 24A,26AB
dElcvoelll‘(s)lr':l iCal?t(:twity’ Culural Growth of the 3ABC, 13C, 15A, 21A
Identity Represe};ltational English Colonies | 57,
government, Mercantilism,
Unalienable rights, Cause &
Rights and effect, republicanism, The American 1A, 4ABC, 16BC,
Revolution mercantilism, leadership, Revolution 22ABC,
Negotiation, mass media
Federalism, Checks and Creating the
Representative Balances, Separation of Constitution & 4D, 5AC, 6A, 15B,
Government Power, Separation of Powers, Beginning the 16CD, 17A, 21B,
Political parties Nation
) Challenges facing
Checks.and balanc§s, Justice, the new Nation LA SABDE. 11. 14AB
Change and Expansion, “Hawkish”, : o ’
T e Sl and Free 15A, 17C, 19A, 24A,
Continuity Ingenuity, industrialization, . 28ABD
economic policy, Ente.rpr.lse/' ’
Industrialization
Conflict and Westem, Culture (Diversity), 5FG, 18B, 19B, 29ABC,
. Sovereignty, nullification, Age of Jackson 20EF
Cooperation Free enterprise ’
Human Migration Push & Pull, tr.ar}sportatlon, Manifest Desti 6BCDE, 10, 12A,
and Human expansion, nativism, reform, anifest Destiny 24ABCDE, 25AB,
religious influences, 27ABC
Progress unionism, art & literature
Regions, Cause & effect,
Similarities and | racism, agrarian, popular Sectionalism 7ABCD, 10, 11, 16D,
Difference sovereignty, conflict and 18B, 19B
compromise,
Economic warfare, Civil War
War technology, total warfare, 1A, 8ABC, 29C
Citizenship, racism, Reconstruction
Rule of Law toleration, equality, 9ABC, 17B

education,
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Drill 6: Getting the best out of the Team

Pick a concept and identify where the concept will be taught in the course of your
curriculum. Use the student expectations to determine what area, at what level\, and
how the concept must be taught. To complete the following table, read the TEKS and
pull out what you consider the most important Marco Concept and two to three Micro
Concepts. Feel free to connect courses.

TEKS The Macro Micro Concepts
Concepts

7.12: Economics. The student
understands the factors that caused
Texas to change from an agrarian to an
urban society.

A) explain economic factors that led
to the urbanization of Texas;

(Govt. 8) Government. The student
understands the American beliefs and
principles reflected in the U.S.
Constitution.

(F) analyze how the American beliefs
and principles reflected in the U.S.
Constitution contribute to our national
identity.

WH.10 History. The student
understands the influence of significant
individuals of the 20th century.

(A) analyze the influence of
significant individuals such as Winston
Churchill, Adolph Hitler, Vladimir
Lenin, Mao Zedong, and Woodrow
Wilson on political events of the 20th
century;

(27) Culture. The student understands
the relationship between the arts and
the times during which they were
created. The student is expected to:

(A) describe developments in art,
music, literature, drama, and other
cultural activities in the history of the
United States;

What implications do you see for your teaching if you pursue organizing your
curriculum on the conceptual level?
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Drill 7: Crossing Pattern! Skill with Content!

Below is a listing of the skills that Texas Students are required to master on the Social
Studies TAKS test. On the table below identify what content you would use to help

teach these skills.

For example:

Skill

Content /Resources #1

Content /Resources #2

Categorizing

After reading Hammurabi’s’
Code, divide the laws into broad
categories.

After review the events of the
Cold war, which ones were the
USA winner’s verses the losers?

Skill

Content /Resources #1

Content /Resources #2

Categorizing

Cause and Effect
Relationships

Sequencing

Comparing

Contrasting

Finding the
Main Idea

Summarizing

Making
Generalizations

Drawing
Inferences

Drawing
Conclusions

Identifying
Points of View

Identifying Bias

Interpreting
Information
from Visuals

Y
@

"S- Equipment Check! If you were to show this list o an English

Language Arts coach, they would say "Hey! These are the same
skills we are teaching and reinforcing in our classes!" How could
you use that information to better your students' performance?
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Section IV: Drives

35

Unit Planning

Drill 1: Creating a Drive based on the Game Plan

When the ... then The students ...by
TEKS says ... you should be ... doing...

should ...

Identify ... determine what facts and | Memorizing; Worksheets
Locate skills are important for them | Remembering; Labels
Recite (sing) to know and do (based on the | Identifying; Vocabulary
Trace TEKS and local curriculum). | Exposed to; Objective Quizzes
Place Responding; Reports
List Listing;
Explain ... given the student multiple | Demonstrating knowledge; Speaking / Writing
Describe examples of related items Summarizing; Graphic Organizers
Summarize and situations. Describing; Defining
Give Examples Explaining the significance; Show & Tell
Retell Giving the main idea; Observations
Translate Sorting items; Short answers
Define Paraphrasing; Outlines
Obtain Discussions
Apply ... created tasks and Using Knowledge; Performance Tasks
Use activities that have students Producing Items; Maps / Models
Express actively manipulating Constructing; Puzzles / Games
Relate information in new Sequencing; Simulations
Incorporate situations. Teaching; Products
Transfer Solving; Graphic Organizers
Prepare Collecting information; Journal
Map
Sequencing
Analysis ... organized student Manipulating information; Analytical Perform. Tasks
Compare materials and learning tools, | Relating new knowledge to [Nlustrations / Diagrams
Organize such as primary sources or previous knowledge; Open-ended Essays
Draw statistical data, regarding a Differentiating between people, Abstracts
Interpret concept. events, & ideas; Statistical interpretations
Sequence Defining and supporting Database / Spreadsheets
Categorize concepts; Graphs
Distinguish Identifying points of view and Subjective Assessments
Differentiate bias;
Contrast
Create ... developed non-traditional | Generalizing; Projects
Pose & answer strategies and assessments Questioning and deducing; Cartoons & Original Stories
Express allowing students to create Creating Visuals; Multimedia
Develop their own learning. Imagining alternatives; Products
Plan Pretending they are ...; Newspaper Articles
Design Inferring; Portfolios & Journals
Evaluate ... assisted the student in Defending a position; Research Papers/Essays
Predict creating rubrics that assesses | Predicting an outcome; Opinion Papers / Debates

Make Predictions
Defend

Support

Assess

the process of how well
students have come to the
judgments / evaluations (not
the judgment itself).

Appraising the value;
Justifying an action;

Editorials Recommendations
Panel Discussions
Investigations /Verdicts
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Drill 2: Getting the team where they need to be.

Using the TEKS, fill in the below chart to demonstrate that you are covering all the TEKS through the
course of the year. “Continuing TEKS” are those strands/ TEKS that reoccur in many units (Geography,
Culture, Skills). “TEKS for the Unit” will occur at a specific time in the course (History, Government,

etc.)

Month

Unit Names

Continuing TEKS

TEKS for the Unit

Aug.

Sept.

Oct.

Nov.

Dec.

Jan.

Feb.

Mar

April

©2005 Education Service Center Region VI. All Rights Reserved.
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Drill 3: Opponent’s Offense: Verbs v. Lesson Plan

|dentify/ Trace

Describe

Summarize

Explain

Analyze

Evaluate/Predict

The above words occur most frequently in the “Student Expectations” of the TEKS.
Their importance is that they dictate at what level the content and skills are to be
taught. For example, if student are to “identify the reason for European exploration and
colonization of North America (8.2.A)” then reasons can be taught and assessed as a
list of facts and ideas. However, if the students are to “analyze the impact of tariff
policies on sections of the United States before the Civil War (8.7.A),” a higher level of
skills and cognitive processing will be required. Furthermore, the TEKS needs to be
aligned (interacting at the same cognitive level) with the teaching strategy and
assessment. In the chart below determine what activities and assessments will align

with the given TEKS.

TEKS

Strategy or Activity

Assessment

Sample: GOVT.6.C:
compare the role of government
in the U.S. free enterprise system
and other economic systems.

Brainstorm how our govt. interacts
w/ our economy (share & compare);
Repeat using Cuba [communism]
(info in textbook); create graphic
organizer (T-chart). Repeat using
American Indian [tradition]

1)
2)

on classroom activity, compare
to your checklist of items

on Unit Test: You are hired as
advisor to North Korea, give 3
statements that would be true
for the US but not for Korea.

7.2D: identify the impact of the
Mexican federal Constitution of
1824 on events in Texas;

8.5.A: describe major domestic
problems faced by the leaders of
the new Republic ...

8.16.B: summarize the
strengths and weaknesses of the
Articles of Confederation;

WH.5.B: explain the political,
economic, cultural, and
technological influences of
European expansion on both
Europeans and non-Europeans

WG.12.B: analyze how the
creation and distribution of
resources affect the location and
patterns of movement of
products, capital, and people;

US.7.C: evaluate government
efforts, including the Civil
Rights Act of 1964, to achieve
equality in the United States;
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Drill 4: Focusing on the Basics: Curricular Priorities*

What do the students really need to know and what do you really need to teach. The
following diagram will help you see a way to organize a unit. Again, use the TEKS but
do not limit yourself to them.

Worth Knowing
(People, Place, Facts)

Important to
Know
(Concepts, Ideas,
Cause & Effect)

Enduring
Understandings

Sample Unit: World War 11
Worth Knowing:
= Battles and dates, stories and anecdotes
= Statistics of the war
= Social Restructuring
= Chronology of the war
= New Technologies

Important to know:

= Causes (WWI, Germany, Pearl Harbor)

= Axis v. Allies (countries & leaders)

= Theaters of War, Battle plans, geography,
Midway and Normandy

= Battle Leaders: Bradley, Eisenhower,
MacArthur, Marshall, Patton

* Truman & the atomic bomb decision

= Economic Impact of the War: International
and Domestic.

= Holocaust & Relocation centers

Enduring Understanding:

WWII is a turning point in human culture and
our global society because it changed the nature
of warfare and realigned the political, social, &
economic systems of most every nation.

[This unit is based on U.S. History 6:ABC, 14:A, 15:B, 19:B, 22:B]

1) After seeing the content of a unit set up in this format, what are the implications

for developing a unit plan?

2) What types of assessments would work best for the “Worth Knowing” section?
The “Important to Know” section? The “Enduring understanding” section?

3) Hypothetically, if you were given seven class periods (50 minutes), how would
you organize daily instruction to accomplish the content objectives of the unit?

* Wiggins, Grant and Jay McTighe. Understanding by Design. Alexandria, VA. Association for
Supervision and Curriculum Development. 1998. p. 10.
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Unit:

Worth Knowing:

Worth Knowing
(People, Place, Facts)

Important to know:

Important to
Know
(Ideas, Cause &
Effect, Concepts)

Enduring

Understandings Enduring Understanding:

1.

TEKS:

.Q/ Equipment check! Don't forget to include the skills
that you wish to infroduce or reinforce in this unit. Many
of the resources that you have available will dictate the
daily lessons and the skills that you will use for the unit.
And don't forget your own interest.
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Drill 5: Finding the Essential Questions in the TEKS

TEKS Essential Questions

7 (15) Government. The
student understands the
structure and functions of
government created by the
Texas Constitution. The student
is expected to:

(A) describe the structure and
functions of government at
municipal, county, and state
levels;

(B) identify major sources of
revenue for state and local
governments; and

(C) describe the structure and
governance of Texas public
education.

8 (13) Economics. The student
understands why various
sections of the United States
developed different patterns of
economic activity. The student
is expected to:

(A) identify economic
differences among different
regions of the United States;

(B) explain reasons for the
development of the plantation
system, the growth of the slave
trade, and the spread of slavery

World History (10) History.
The student understands the
influence of significant
individuals of the 20th century.
The student is expected to:

(B) analyze the influence of
significant social and/or
religious leaders such as
Mohandas Gandhi, Pope John
Paul II, Mother Theresa, and
Desmond Tutu on events of the
20th century.
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Drill 6: Planning a Practice

(
Unit Planning W orksheet

Unit Name

Unit Summary

TEKS/ Student Expectations

Time Needed

Concepts

Skills

Unit Evaluation

©2005 Education Service Center Region VI. All Rights Reserved.



Daily Lesson Plan Considerations

TEKS/ Student
Unit/ Topic u a
Expectation

] |

Objectives

Concepts Cognitive Level Skill of the Lesson

Assessment

Pre-
Assessment
Strategy

Resources

©2005 Education Service Center Region VI. All Rights Reserved.
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Daily Lesson Plan Considerations

Page 2

Instructional Strategy

Differentiation Ideas

o Content Process Product —
a L a
4

Anchoring
Activities

Cross
Curriculum
Opportunities
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Section VI: Plays to Run

Strategies for the Classroom

Every coach knows that for different situations you run different plays. They also
know that if you run the same play over and over you will not accomplish much. The
following are six attributes of classroom strategies that the plays will address. Many

will cover more than one attribute and may be used in ways that will address even more
of these areas.

] Content Knowledge ] Reactivating Prior Knowledge
] Critical Thinking ] Group work/ Team Building
] Active Learning ] Motivation / Innovation

Content Knowledge: These plays, such as Blitz (lecture) will enable students to

receive factual information, but does not help the students understand and apply the
new information.

Critical Thinking: These plays, such as Off-tackle (brainstorming) and the statue
of liberty play (simulations) allows the students to manipulate information he has
acquired in new ways that will increase his understanding of the topic.

Active Learning: These plays call for the students to “do” history, as opposed to
strategies that have it done to them (“sit and get”/ “mug and jug” history). They
will allow students to have control of their own learning in most cases.

Reactivating Prior Knowledge: These plays are essential to your social studies
program because that the TAKS will assess students on content that was first

received in 8" grade. Therefore, this content will need to be reinforced throughout
the season.

Group Work: These plays call for students to works as a team to accomplish the
objectives that you assign. The ability to work as a group is essential to the
student’s future.

Motivation/ Innovation: These plays are generally well received by students and
considered beyond the normal classroom activities of social studies.
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Drill 1: What plays work for your team?

What makes a good learning experience? Fill in the diagram below.

Characteristics

N of Sound N
e ' Learning s A
Experiences
s * ™
N \

1) How often do you plan your classroom activities with these attributes in mind?

2) Are your activities balanced? Or do you favor on type of activity more than the
others (Do you run left more than right?)?

3) Are your activities aligned with the curriculum and assessment (Are your plays
reflective of your game plan?)?

©2005 Education Service Center Region VI. All Rights Reserved.
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Dale’s Cone of Experience’

People Generally L evels of
Remember: Abstraction:
10% of what they Read
Hear Words V.erbal
20% of what they Hear Receiving
View Images
30% of what thev See
Watch Moving Pictures Visual
Receiving
50% of what they Watch Demonstration
0
Hear and See
Attend Exhibit /Site
70% of what ‘ '
they Say and Design Collaborative Lessons
Write. :
: : Hearing,
Do a Dramatic Presentation .
Saying,
Seeing,
and
Simulate or Model a Real Experience Doi
90% of oing
what
they Do

Design / Perform a Presentation - Do a Real Thing

> Educational Technologies: New Foundations for Faculty Success. Virginia Tech.
http://www.edtech.vt.edu/edtech/hhernand/Misc/dales_cone/dales_cone.pdf. (May 11, 2005)

©2005 Education Service Center Region VI. All Rights Reserved.


http://www.edtech.vt.edu/edtech/hhernand/Misc/dales_cone/dales_cone.pdf

47

Drill 2: Planning With Dale in Mind

1) What is Dale (of Dale’s Cone of Experience) trying to tell you about
teaching?

2) During the course of an average week, where do most of your
teaching activities fall?

3) What are strategies that allow students to use multiple senses and
abilities to learn?

4) Knowing that social studies faces ““The 1000 Days” (that it is
roughly one thousand days between the time they learn the content
in 8" grade and then tested over in the spring of 11" grade), how
can Dale’s Cone of Experience help teachers in planning activities?
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Off-Tackle Play

Brain-Storming

1 Content Knowledge X Reactivating Prior Knowledge
X Critical Thinking X Group work/ Team Building
1 Active Learning '] Motivation / Innovation

When can | use brainstorming?

To activate prior knowledge

® ““Who can tell me one event from the Civil War?”
® “As group, write the names of as many presidents of the United States from the 1%
to the 16" (Lincoln)?

To determine how much students know about a subject.

® Here is a list of seven events or people of the Civil Rights movement. Without
using your book or other sources, see how much you know or even what you think
you know, about these. Work as a group and write down your ideas.

To add activity to lecture

® “Now that you have heard about the problems of the 1920s, how do you think is the
best way that the government should address these problems. Work with your team
to generate some possible ideas. You have 10 minutes. Then we will come back as
a class and find out what the government did do to address these problems. Go!”

To review before an assessment

® “Everyone pull out a sheet of paper. Write down one thing you learned from the
unit we just covered (no more than 10 words); put your initials in the margin and
then pass the paper to left (however). When you get the next paper, add to the list,
mark your initials, but do not duplicate answers. If someone has already put “your”
down — think of another and keep going. When all the ideas that you know are on
the page, put down your pen/pencil to signal that you are finish.

s Did You Know? This is a strategy that compliments other
classroom activities! Use it with lectures, document based
questions, inquiry learning, etc.
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Guidelines for using Brainstorming in the classroom

. Present a clear, well-defined problem.

No critical remarks! Quantity over quality for this
strategy. Evaluations on all the ideas are deferred to the end
of the exercise.

. Appoint a Recorder to document all the ideas the group

generates.

. “Hitchhiking” (adding or modifying another’s idea) is

acceptable.

Keep an open mind to all the ideas. Many may throw out
an idea that is obviously far-fetched, but it might spark an
idea from another person.

. Quantity is desired. After the brainstorming exercise, the

1deas will be whittled down and the best ideas will rise to
the top.

Silence can be a sign that the students are thinking. (You,
as the classroom instructor, will have to make the
determination on this. You will need to monitor
brainstorming session to ensure that the students are on

task.)

. Time limits are necessary! Depending on the question and

how you structure the activity, 5 — 10 minutes of
brainstorming is ample time to submit ideas. Have a
timekeeper for each group to make sure the students keep
within the limits. Keep a timer in your room.

Allow for time to sort the ideas and separate the good ideas
from the rest.

Let it be known, evaluation comes later. Worrying about
only contributing a good idea will hamper the contribution
and concern that they will have to know all the ideas that
are generated will also limit responses.
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ABC Brainstorming6:

| rX“Y—T0/mMmo0O| w >
NI < Xgl<|ClHd»v 1O |T|0|Z

Assignment #1: ACTIVATING PRIOR KNOWLEDGE: (Cooperative Learning)
Pass out a ABC Brainstorming worksheet. Before you start a new unit, have the
students list one to three items for each letter concerning a topic. Possible topics
could be “the Civil War”; “Cold War”’; “Goods & Services”; etc.

Assignment #2: REVIEW: Pass out an ABC Brainstorming worksheet. Before the
unit test, have the students fill in an “ABC brainstorming on what they have learned
about this unit.

G/T TWIST: Have the GT Students create a list of words on the topic that END
WITH THE LETTER.

® Jones, Raymond. Reading Quest: Making Sense in Social Studies. “ABC Brainstorming.”
http://curry.edschool.virginia.edu/go/readquest/strat/abc.html
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First Name ‘I

Title or
Occupation

Four words that I

describe the
person

A lover of (3
things/ ideas)

Who Believed
in (1 idea)

Who Wanted
(3 things)

Who Used
(2 methods)

Who Gave us
(3 things)

Who said
("a quote")

5 -§_-f -p - o °f -
e R [ d

Last Name ‘I

51

Bio Poem I

A 10 line poem that describes a

person by listing their attributes
and ideas in a poem format.

Franklin
President
Reformern, Energetic, "Doer”, palio

Freedam, gavennment aid,
Ucticn

"Happy days are here
again’”

Equity, Fairness, Freedom

Uctivisim and Eleanor, his

wife

New Deal, a lot of jobs, a
new idea about the presidency

"We have nothing to fear
but fear itself.”

Raosevelt
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Student Body Right:

Cooperative Learning

1 Content Knowledge 1 Reactivating Prior Knowledge
X Critical Thinking Group work/ Team Building
X Active Learning Motivation / Innovation

Group
Processing

Positive
Interdependence

Cooperaive o
Group Skills Learning Interaction

Individual
Accountability

GETTING STARTED WITH COOPERATIVE LEARNING’

1. The content and concepts to be taught is identified and criteria for mastery is
determined by the teacher. Assessment criteria is established prior to
beginning the learning experience.

2. The most useful cooperative learning technique (structure) is identified, and
the group size is determined by the teacher.

’ Foyle, Harvey and Lawrence Lyman. “Meeting the Secondary Reading Challenge.”
ERIC Document ED306003 88.
http://www.sarasota.k12.fl.us/MRC/cooprlrngchilderic.htm
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3. Students are assigned to teams and roles designated.
4. The classroom is arranged to facilitate group interaction.

5. Group processes are taught or reviewed as needed to assure that the groups run
smoothly.

6. The teacher develops expectations for group learning and makes sure students
understand the purpose of the learning that will take place. A time line for
activities is made clear to students.

7. The teacher presents initial material and resources as appropriate, using
whatever techniques she or he chooses.

8. The teacher monitors student interaction in the groups, and provides assistance
and clarification as needed. The teacher reviews group skills and facilitates
problem solving when necessary.

9. Student outcomes are evaluated. Students must individually demonstrate
mastery of important skills or concepts of the learning. Evaluation is based
on observations of student performance or oral responses to questions; paper

and pencil need not be used.

10. Groups are rewarded for success. Verbal praise by the teacher, or recognition
in the class newsletter or on the bulletin board can be used to reward high-

achieving groups.
Introducing Room
the Task Arrangement
Role
Assingments

2 Settin 1
g ..
the Task Decisions

Teacher |

Researching and
developing the
marterials

Checker
Praiser
Recorder
Taskmaster
Gatekeeper
Gofer
Reporter

Responsibilities

@ Monitoring
and
Intervening

Discipline and
Behavior

Evaluating
and
Processing

Feedback
during the
Group Process

Ensure all are activie
in the learning
process

Final grade and
class
processing.
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GROUP ROLES
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10.

11.

12.

13.

14.

15.

16.

17

TASKMASTER: Keeps the group on the task at hand.
SUMMARIZER: restates the group's major conclusion or answers.

CHECKER (OF UNDERSTANDING): ensures that all group members can
explicitly explain how to arrive at an answer or conclusion.

ACCURACY COACH: corrects any mistakes in another member's
explanations or summaries.

ELABORATOR: relates current concepts and strategies to material studied
previously.

RESEARCH-RUNNER: gets needed materials for the group and
communicates with the other learning groups and the teacher.

RECORDER: writes down the group's decisions and edits the group's report.
GATEKEEPER:: ensures that all members are contributing equally.
OBSERVER: keeps track of how well the group is cooperating.

TIME-KEEPER: makes sure that tasks are accomplished on time; keeps the
group aware of the amount of time to work in.

PRAISER: praises good ideas; helps members feel good about their
contributions.

ENCOURAGER: asks silent members what they think or what they can add,
listens to others in a way that encourages them to speak.

HARMONIZER: attempts to settle disagreements; reduces tension; seeks
compromise.

NOISE MONITOR: uses a non-verbal signal to remind group members to
quiet down.

ideas, through humor, or by being enthusiastic.
REPORTER: reports the group's findings to the class.

. GOFER: in charge of the materials need to complete the task.

©2005 Education Service Center Region VI. All Rights Reserved.
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ENERGIZER: energizes the group when motivation is low by suggesting new
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Cooperative Learning Structure®

Students-Teams Achievement Divisions [STAD]

Whole class: You present a lesson to the class

Teams: students assemble in teams of 4 or 5 members and complete activities to ensure that all members
understand the lesson

Individuals: individuals take a quiz on the material. The team’s overall score is determined by the extent
to which each student improved his / her past performance.

Teams-Games Tournament [TGT]

The procedure in TGT is the same as STAD. However, members from each team vie in ability-grouped
academic games. Each student earns points for the team according to his/ her improvement over past
performance. Team scores are usually posted.

Jigsaw

Teams: student meet in teams of five;

Home teams: Academic material is broken down into sections. Give each student an item of
information that the student must teach to his or her team.

Expert Group: Team members learn information from one another

Home teams: Experts return to home teams to share their expertise on the topic.

Individuals: students may be tested for their mastery of the material.

Jigsaw 11

Jigsaw II is a modification of Jigsaw. In Jigsaw II, students obtain their information from textbooks, the
Internet, narrative material, biographies, etc. Students discuss their topics in expert groups and teach
their teammates what they have learned. Finally, students take a quiz on the material, and the scores are
used to form individual and team scores.

Group Investigations

This is the most complex method of cooperative learning. Student in small groups take substantial
responsibility for deciding what they will learn, how they will organize themselves to learn it, and how
they will communicate what they have learned to their classmates. Students are graded on the quality of
the group’s report to the class.

Numbered Heads Together
Teams generate a number of ideas; then each member chooses one to report to the class. All student
stands. You call on student to share and then sit down; any student(s) having a similar idea also sits.

Roundtable

You ask a question with many possible answers. The student will respond on one piece of paper. Each
student writes one answer and then passes the paper to the person on their left. The response paper
literally goes around the table.

Round-robin
This is the oral counterpart of roundtable. Students take turns stating answer without recording them.

Think - Pair — Share

Individual: You pose a question; student work individually.

Team (Pair): Students pair up and share responses with one another; sometimes the pairs work to reach
consensus.

Whole class: Pair share with the class.

¥ International Center for Leadership in Education, Inc. Instructional Strategies: How to Teach for Rigor
and Relevance. Rexford NY. Leadership Media. 2000. pp. 34-41.

©2005 Education Service Center Region VI. All Rights Reserved.



X Content Knowledge

56

Quick Pitch:

Document Based Questions

] Reactivating Prior Knowledge

Critical Thinking ] Group work/ Team Building
Active Learning ] Motivation / Innovation
SOAPS Strategy:

SOAPS = “Speaker,” “Occasion,” “Audience,” “Purposes,” & “Situation”
this provides a framework for organizing the information from documents
and can be adjusted to all levels.

Writings, Speeches, Quotes Paintings, Photographs,

Architecture

Speaker Who said or wrote this Who was the artist? Or subject?
document?

Occasion | What was the occasion? What time period/ school of art?

Audience | To who is he/she speaking? Who is intended to see this work?

Purpose | What are they seeking to What point are they making? Why is
accomplish? it important?

Situation | How did this impact the Did this make a difference? How?
situation?

Sample:

Gettysburg Address

Speaker Abraham Lincoln

Occasion | The Dedication of the Gettysburg Battlefield Cemetery following the
battle of Gettysburg, a bloody battle and turning point of the Civil War

Audience | People who attended the ceremony, but it soon spread across the North

Purpose | After such a horrible battle, the people needed to be inspired and
redirected to the task of winning the war against the Confederacy.
Lincoln, who was not nearly as popular then as he was later, was not
even invited to attend the ceremony and this six-minute speech followed
a three-hour speech given by a famous (but forgotten) orator.

Situation | The speech was an eloquent statement of what the underlining reason of

this war was all about. It inspired the North to finish the war and reunite
the nations. It has become one of the greatest speeches in American
History and looked upon as the essence of the American Spirit.

©2005 Education Service Center Region VI. All Rights Reserved.
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WHAT ARE PRIMARY SOURCES?°

Primary sources enable the researcher/ student to get as close as possible to what actually happened
during an historical event or time period. A primary source reflects the individual viewpoint of a
participant or observer.

*

Diaries, journals, speeches, interviews, letters, memos, manuscripts and
other papers in which individuals describe events in which they were
participants or observers.

Memoirs and autobiographies. These may be less reliable than diaries or
letters since they are usually written long after events occurred and may be
distorted by bias, dimming memory or the revised perspective that may come
with hindsight. On the other hand, they are sometimes the only source for
certain information.

Records of or information collected by government agencies. Many kinds of
records (births, deaths, marriages; permits and licensees issued; census data;
etc.) document conditions in the society.

Records of organizations. The minutes, reports, correspondence, etc. of an
organization or agency serve as an ongoing record of the activity and thinking
of that organization or agency.

Published materials (books, magazine and journal articles, newspaper articles)
written at the time about a particular event. While these are sometimes accounts
by participants, in most cases journalists or other observers write them. The
important thing is to distinguish between material written at the time of an event
as a kind of report, and material written much later, as historical analysis.
Photographs, audio recordings and moving pictures or video recordings,
documenting what happened.

Materials that document the attitudes and popular thought of a historical
time period. If you are attempting to find evidence documenting the mentality
or psychology of a time, or of a group (evidence of a world view, a set of
attitudes, or the popular understanding of an event or condition), the most
obvious source is public opinion polls taken at the time. Since these are
generally very limited in availability and in what they reveal, however, it is also
possible to make use of ideas and images conveyed in the mass media, and even
in literature, film, popular fiction, textbooks, etc. Again, the point is to use
these sources, written or produced at the time, as evidence of how people were
thinking.

Research data such as anthropological field notes, the results of scientific
experiments, and other scholarly activity of the time.

Artifacts of all kinds: physical objects, buildings, furniture, tools, appliances
and household items, clothing, and toys.

? University of California Berkley, Library

http://www lib.berkeley.edu/Teachinglib/Guides/PrimarySources.html
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Written Document Analysis Worksheet'”

1. TYPE OF DOCUMENT (Check one):

____ Newspaper ___ Letter ____Patent
____Memorandum ____Map ____ Telegram

____ Pressrelease ____Report _____Advertisement
____ Congressional record ____ Census report ____ Other

2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):

__Interesting letterhead __ Handwritten
__Typed ___ Seals

___ Notations ___ "RECEIVED" stamp
____ Other

3. DATE (S) OF DOCUMENT:

4. AUTHOR (OR CREATOR) OF THE DOCUMENT:

POSITION (TITLE):

5. FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?

6. DOCUMENT INFORMATION (There are many possible ways to answer A-E.)
A. List three things the author said that you think are important:
B. Why do you think this document was written?

C. What evidence in the document helps you know why it was written? Quote from the
document.

D. List two things the document tells you about life in the United States at the time it was
written:

E. Write a question to the author that is left unanswered by the document:

Other Worksheets available in the NARA’s Digital Classroom:

Photograph Cartoons Poster
Maps Artifacts Sounding
Recording Motion Pictur

' United States National Archives & Records Administration. Digital Classroom
http://www.archives.gov/digital_classroom/lessons/analysis worksheets/document.html
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Where to find Documents on the Internet

Websites:

US National Archives and Records Administration
http://www.archives.gov/index.html

American Memory
http://memory.loc.gov/

Have your tried Law-

US Historical Documents Related Education? The
http://www.law.ou.edu/hist/ State Bar of Texas does
wonderful workshops

Historical Documents on the Internet

and provides great
http://www.cssjournal.com/hisdoc.html p &

resources.
Don Mabry’s Historical Text Archive http:/ / WWW.texasbar.com
http://historicaltextarchive.com/ /public/teacherresource/la

wedu.asp

US Historical Document Archive
http://www.ushda.org/

Internet Archive of Texts and Documents
http://history.hanover.edu/texts.htm

Documents for the Study of American History
http://www .ku.edu/carrie/docs/amdocs index.html

EuroDocs: Primary historical Documents from Western Europe
http://library.byu.edu/~rdh/eurodocs/

African American Documents
http://www.toptags.com/aama/docs/docs.htm

USHDA: List of Documents
http://w3.one.net/~mweiler/ushda/list.htm

Digital History
http://www.digitalhistory.uh.edu/

Jack Daws (To order Packets of Primary Sources)
http://www.jackdaws.com/
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Reverse

Graphic Organizers

X Reactivating Prior Knowledge
] Group work/ Team Building
1 Motivation / Innovation

Graphic Organizers are excellent tools for history/ social studies because they allow student to take large
amounts of information and condense it info a manageable package. Graphic organizers seem to be a tool
of the TAKS Social Studies Test creators. Viewing the samples from the TAKS Information Booklets one can
see the use of organizers in many differ ways.

Graphic Organizers Types'':

Brainstorming Web: Starts with a core concept and information related to the main idea is

identified in a free-flowing manner and radiates outward from the general to the specific,
linking related ideas

MAYAN
Civilization

Carving in
Jade

Use
Hieroglyphics
Advanced
Math

Calendar that
measures
time

Assignment: (Cooperative Learning) On
slips of paper, write out all the
information you can remember about the
Mayan Civilization (Must have more
than 15). Use a glue stick to paste them
to a piece of paper and a marker to show
the connections to one another.

Media Plan: This organizer depicts a narrative. It allows students to recall major events
of a story. Can also be used for planning a presentation.

War changes our
needs in England

> refuse to respect the

government authority.

1607: Jamestown is Colonist from England
The Colonial established/ English || | cometo American and
Rebellion Values and enjoy the protection of
Governments England for 150 years
French and Indian Ourcolonial citizens Americans do act of

Terrorism: Boston
TeaParty/ Lexington

-

Declaration of
Independence

Limited Success of
= American Forces in
Battle

French Alliance
combined with

Geographic and

Political Factors.

Assignment: If you were to create an
eight scene documentary about the
Colonial Rebellion (American
Revolution) from the British Point of
View, what scenes to you think they
would include? Use a media plan to
show the scene and give the reason why
you would include it.

" Instruction Strategies. Pp. 112-120.
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Interaction Outline: Shows the nature between individuals or groups and what action

took place between these participants and, finally, what the outcomes of these
interactions were.

Germany

)
Takes over
Austria

Takes over
Sudetenland

Interaction of European Powers:

1933-1939

Western Powers

7‘[ Do nothing!

Hold Conference/
Gives Germany what

Takes over
Czechoslovakia

Takes over
Poland

\_ it wants.

-
No Negotiation/
Prepare for War

Declares War.

Assignment: Briefly trace the diplomatic
maneuvers that transpired after Adolph
Hitler took power in Germany and began
to add territory to the Third Reich. Be
prepared to discuss what other options
the western powers might have taken.

T- Graph: Used to show similarities and differences between people, places, events,
ideas, cultures, etc.

Spanish

Similarities

B Focused on

Western
Hemisphere

Strong

religious

motivations

English

Differences

1

Spain wanted to
direct control of
Colonies

Spain was
Religously unified
under Catholicism

Assignment: Diagram the similarities
and differences between the colonization
of the Spanish and English. Address the
following categories: economics,
religion, treatment of natives,
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Cluster Web: Generates ideas, images and feelings around stimulus word. One idea
builds on another, enabling students to enlarge and categorize their ideas for writing and

to see patterns in their thoughts.

Assignment: Brainstorm the concept of
Revolutions (Main Idea)

For “A” write “Religious Motivation”
For “B” write “Economic Motivation’
For “C” write “Political Motivations”.
Of the Revolutions we have studies, what
revolution support the motivation and
give specific facts why you put it there.

Other Possible Graphs

Spider Map: Used to describe a central idea,
process, thing, concept, or proposition.

Venn diagram: Can be created in many
different forms. This strategy helps to
identify similarities and differences in events
and concepts.

Fishbone Map (Cause and Effect): itis
helpful in analyzing changes, conflicts, and
cause-and-effects of events.

Cause 1 Cause 3

Results

Cause 3 Detail Cause 4
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Trap Play:

Inquiry Learning
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] Reactivating Prior Knowledge
X Group work/ Team Building
1 Motivation / Innovation

Elements of Inquiry

Intrl_guw_\g Student Discourse | Thoughtful Reflection
Investigations
Pose problems that Students must be able to Students must be allowed
generate more questions. work in groups and use the knowledge to
“What if ... “uncover” the answers. reflect on their own

thoughts and ideas

Teacher Behaviors for Inquiry:

1) Create a culture in which everyone is expected to learn:
® Establish the expectation of performance and high standards for
the task;
® Form groups of varying abilities;
® Expect the best from your students.
2) Provide resources and learning experiences:
® The librarian should be your best friend;
® Don’t expect the textbook to drive your class;
® Be creative in finding ways to make the topics interesting, timely,
and practical to the students;
® Use open ended questions
3) Focus on individual students’ learning
® [ carning is personal — let it be!
® Frame questions that allow students to incorporate previously
acquired knowledge and skills and use experiences from outside
the classroom
4) Respond appropriately to student work
® Expect students to do their own thinking and explain the answers
they come up with.
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® Redirect questions to the class to promote student-to-student
interaction and lessen their reliance on you as a source of
information.
® Never fake an answer!
5) Use questions to deepen student’s thinking
® Use questions to help students understand the “big ideas”
(concepts) of the lesson, not the facts.
® Work with other teachers to develop good questions
® Use active listening!
6) Use appropriate assessments
® Inquiry-based instruction requires inquiry-based assessments. To
give a factual, multiple choice test at the end of an inquiry-based
lesson will not allow the students to demonstrate their skills
® Do not avoid test! Focus assessments on the concepts rather than

the facts.
® Authentic assessments can be administered at the time of the

activity.

Analytical

Teacher Questions
Types of Questions:

Conversational

Prompts
to ensure
that all
are a part
of the
lesson.

i Opinion

Rephrasing
(“What are
some
examples
of...”).

Refocus
(“Is there a
connection

“How do you

Redirect
(“Do you
agree ...”)’

feel about ...”;
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Understanding by Design: Using Essential Questions®?

UbD offers the following suggestions in using Questions and Inquiry in the classroom
as a means for organizing your curriculum to enhance instruction.

1. Organize programs, courses, units of .
ganize prog >, COUTSes, U 2. Select or design assessments task,
study and lessons around the e
. up front, that are explicitly linked
question. Make the content the )
. to the questions.
answers to the questions.
4. Use a reasonable number of
3. Derive and design specific concrete questions per unit (between 2 and
exploration activities and inquires for 5) Make less be more.
each question.
6. Edit the questions to make them as
. i ti
5. Sequence the questions so they lead ensasing and Provoeative as
possible for the particular age
naturally from one to another.
group.
8. Prioritize content for students to
7. Through a survey or informal check, make the work clearly focus on a
ensure that every student understands few key questions.
the questions and sees the value.
9. Help student personalize the
questions. Encourage them to share 10. Allot sufficient time for
examples, personal stories and “unpacking” the questions --
hunches and to bring clipping and examining sub questions and
artifacts to class to help the questions probing implications.
come alive.
11. Post the overarching question in the

classroom, and encourage student to
organize notebooks around them to
emphasize their importance for study
and note taking.

12. Share your questions with other
faculty to make planning and
teaching for cross-subject matter
coherence for more likely.

'> Wiggins & McTighe. P 29.
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Q-Matrix Materials™

The Q-Matrix is a “new system for generating question which uses the
most widely accepted hierarchy of cognitive processing: Bloom’s

Present

Past

Possibilities

Probabilities

Predictions

Imagination

“Use Your Head”

Critical Thinking

66

Taxonomy.”
Event Situation Alternatives People Reasons Means
L Wher'ez/ When 3 4 5 6
What Is? I Which Is? | Who Is? | Why Is? | How Is?
8
7 9 10 1 12
here/ Wh
What Did? | """ | Which Did? | Who Did? | Why Did? | How Did?
14
13 15 16 17 18
Where/ Wh
What Can? ezn? “"| Which can?| Who can? Why Can? | How Can?
19 20 21 22 23 24
What  |Where/ When|  Which Who Why How Would>
Would? Would? Would? | Would? | Would? '
26
25 27 28 29 30
Where/ Wh
What Will> | i |Which Will2| Who Will> | Why Will? | How Will?
31 32 33 34 35 36
What  |Where/ When|  Which Who Why How Might>
Might? Might? Might> | Might> | Might? gnt:
Q-matrix can be used in the following forms:
Dice Spinner  Cards Strips Chips

Matrix (above)

13 Wiederhold, Dr. Chuck. Cooperative Learning and Higher Level Thinking: The Q-
Matrix. California. Kagan Corporation Learning. 1995.
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Q-Matrix Dice

Directions to Build a Q Matrix Dice

Copy Q- Dice template on card stock or a thicker type of paper

a. Template #1 on one color paper.

b. Template #2 on a different color paper.
Cut out the pattern;
Fold the along all the lines until you see the shape of the cube emerge.

a. Designate “Who”” and “Can?” to be the top/ last to be put into place.
Glue or Tape the tabs to the inside of the cube, according to the folds.
Before you close the top (the “Who” or Can?,”) stuff the cube with one tissue.
Close the top and tape it down.

Using the Q-Matrix Dice for Student-Created Questions Activity

0 Present material to the students (section from the Textbook; a reading;
or data, or visual)
0 Form the students in the cooperative learning teams

Activity 1: Have students roll dice from Template #1 (Who,
What, Where, etc.) and then create a question concerning the lesson
beginning with the word that appears. The others in the group are to
answer the question.

- [Gettysburg Address: “Where is Gettysburg? What was

happening?]

Activity 2: Now have the students roll both of the dice. Use the
two words to form your questions concerning the lesson. The others
in the group are to answer the question.

- [What Did our forefathers do? How Might the speech be

viewed in the South? Who Would support the idea “that all
men are created equal?”’
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Dice Template #1

©2005 Education Service Center Region VI. All Rights Reserved.



69

Dice Template #2

Will? | Might?
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Option Play:

Interpreting Visuals & More

] Content Knowledge ] Reactivating Prior Knowledge
X Critical Thinking ] Group work/ Team Building
] Active Learning X Motivation/ Innovation

Using Political Cartoons in the Social Studies
Classroom

Why Use Political Cartoons?

What is better than humor to attract attention and what is better that political satire to
make people aware of the issues facing our nation? Through political cartoons we can
see different points of view, bias, and current events. We can be enlightened to the
events around the nation and other’s view of the events. The TAKS test will be
including many different types of images and graphics for the students to demonstrate
theirs skills.

Resources

Darly Cagle’s Political Cartoon Index
http://cagle.slate.msn.com/

Political Cartoons and Cartoonist by Jim Zwick
http://www.boondocksnet.com/gallery/pc_intro.html

New York Times Political Cartoons
http://www.nytimes.com/pages/cartoons/

MindSparks: Cartoons and Visuals for Creative Learning
www.highsmith.com
[Order packages of cartoon and visual on various topics, such as “The
Great Depression” & Geography in Cartoons]

.~ 7 -

.Q, Did You Know? If you have access toa
projector or computer display method, this is
an easy and great activity to put on PowerPoint
and lead the class in a discussion and great for
current events.
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Analyzing Political Cartoons

What sy mbols
(objects with
hidden meaning)
in a part of the

cartoon?

What characters
are portray ed in
the cartoon?

Symbols

Howdoes the
3 . caption help you
Captions to understand the
artist opinion?

Characters

5
Editorials

What is the
cartoonist opinion
about the topic he

is addressing?

Cartoon
Analysis
Framework

What is your reaction
to the cartoon? Do
ou agree or disagree?

Be sure to gather Bibliographic
information concerning the
Cartoon:

Artist / Publication/ Date

What labels are
present to help
you understand
the message of
the cartoon?

Robert Ariail, The State (South Carolina) June 5, 2005 taken from Daryl Cagle’s
Political Cartoon Index. http://cagle.slate.msn.com/
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Cartoon Practice

1. Who or what do the characters represent?

Name What they stand for:

72

2. What are the most important symbols in the cartoon?

a. b.

C. d.

3. What labels help you to understand the cartoon?

a. b.

c. d.

4. What event or 1dea does the cartoon tell about?

5. What does the cartoonist think about his subject?

6. Do you agree or disagree with the cartoonist? Why?
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Political Cartoons
Do it Yourself Cartoons Strategy:

What does President Bush say about ....

/Education

N

- v

T

<4 Did You Know? In Microsoft Word the “Callouts” are
on the “Drawing” tool bar. Combine that with the ability to
take quickly take images off the Internet and you can create
unique activities and assessments.
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Fill in the Punch-line Cartoon Strategy

THE LAEI?E&T
ON THE ROBERT
BLAKE CASE..

WeRre
TeRTURING
ALGAIDA
OUT oF THEIR

Have students’ fill-in what they think would be a possible caption for the cartoon and
then compare it to the complete cartoon.
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Visual Resources

National Archives and Records Administration
http://www.archives.gov/digital classroom/index.html
“Digital Classroom”

Jackdaws Photo Collections
http://www.jackdaws.com/

Google Image Search
http://google.com

Instructions For Google Image Search
1. Go to Google home page and click on the “Images” tab;

2. Type in your search subject such as “American West” +”Indians”

3. Click on desired “thumbnail” picture

4. Click on “See image alone”

5. Save to computer/disc  [Right click on picture]

6. Document information concerning the picture (Title/ Painter (Creator) /
Date of object/ Website/ Date the image{s} was taken off website)

7. Print picture on color printer and quality paper

8. Laminate the visual or place it in a sheet protector.

-
. What objects (including people)
ObJeCtS — are in the photo/painting?
What is the setting/ background?
4 4
Stu dyi ng a { Actions || whatis taking place? ]
\\
Photograph p
I I What time period or event was
Pa I ntl n g Context || the painting/photo created?
How can you tell?
\\

N Point of What message/ emotion is the
be studied, View/

artist trying to convey?
Why?
\\

A visual is to Artist's s ]

not looked at! Motivation
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http://google.com/

Portrait of Pierre Sériziat**

Jacques-Louis David
France, 1795

What are the Objects in the Painting?

What Action is taking place?

What is the Context?

What is David’s Message?

' Web Gallery of Art. http://www.wga.hu/index1.html
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Using Music in the Classroom

Resources

CD: Apple Pie Music: Music of American History/ History of American

Music (Win/Mac) LINTRONICS Software Publishing, Inc. 1994

Popular Songs in American History
http://www.contemplator.com/america/

Songs of American Wars

Part I: Analyze the following lyrics of the songs and be prepared to discuss the

following:

Intended purpose and Audience of the song?

Is this positive or negative towards the war?
How did the music change through the years?
What symbols are used in the song?

What phrases from the songs stands out to you?

Era of History

Songs

Revolutionary War
(1775-1783)

Yankee Doodle Dandy
The World Turned Upside-down
American Times

War of 1812
(1812-1815)

Battle Of New Orleans
Love Farewell
General, Glorious, Great, Granny Born-dear

Civil War
(1861-1865)

Battle Hymn of the Republic
Dixie
Tramp, Tramp, Tramp
Just Before the Battle Mother

World War I
(1914-1918)

Over There
It’s a Long, Long Way to Tipperary
Keep the homes Fires Burning
How ‘ya gonna Keep ‘em Down on the Farm

World War II
(1939-1945)

Dear Mr. President
Reuben James
The Strange Death of John Doe

Viet Nam (1954 — 1973)

What’s Going On
Ballad of the Green Beret
Billy, Don’t be a Hero

The War on Terror
(2001 — Present)

Hang a Flag in the Window
Courtesy Of The Red White And Blue
Have you forgotten?
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Blitz & Stunts:

Lecture, Note-Taking, & Worksheets

Content Knowledge ] Reactivating Prior Knowledge
1 Critical Thinking 1 Group work/ Team Building
] Active Learning ] Motivation

Pre-Lecture Drills

Assign a short reading (not textbook) or quote that relates to the lecture
topic.

Give a case problem (for WWI: “Using only the knowledge that the
US possessed in 1914, should we have gone to war on the side of
Entente when the war began?”)

Opinion Question: pose a question to the students, poll their responses,
and post them on the board to refer to later.

Puzzle exercise: start class with word find or cross word puzzle that
contains many of the words you will be using in your lecture

2, Did You Know? Have you taught your students note-taking

skills? It seems a waste of time to engage in a lecture if your
students are not prepared to recreate the ideas and content
you are sharing with them. Don't assume they know!

Lecture Suggestions

Know your subject: have a depth of knowledge of the subject that your
are about give to your students so that no question goes unanswered and
your mastery of content gives you the flexibility to weave together a
cohesive program of factual content, interesting anecdotes, and
illumination visuals

State your objective in the beginning of the lecture. And Stay on Task!
Prepare visuals in advance. Writing on the board/ overhead slows the
pace of the lecture.

Relate to student’s prior knowledge.

Plan a meaningful opening.

Be animated and move around the room. Lectures need as much
energy as you can create.
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) i

A "Good Lecture" Checklist

You have good notes
prepared to guide you!
N

) ]

You have prepared a
meaningful opening or
pre-lecture activity.

~

Y

understand what they
are to learn from the

lecture and have the
\_ skills to do so.

) '

The lecture is "seeded"
with open-ended
discussion questions,
problems to consider,
and anecdotes.

~
Your visuals are
prepared and ready to
go.
.
e ™
You have

.

"understanding

lecture.

Ve

Y

information given and/

~
You have time built in

for the students to
process the

~
The students

You need good notes for many reasons: 1) to give to ll
—.

students who missed the class, 2) for students to
compare their notes to, and 3) to keep you on track

and coveringall of your material.

Since this is not considered an "exciting" activiy,
you must make sure you have their interest from the

very beginning,

What is your objective in this lecture? If you are k
merely givinginformation, can they get it froma

Best not to slow down to write on the boa